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WELCOME BACK 
A break is a wonderful thing.  

Students will be coming back 
excited…and then eventually drained.  It 
takes two weeks for the body and mind to adjust to a new 
schedule.  School is not a new schedule, but I can guarantee 
you that few students went to bed and got up at a normal time 
during the break.  It will take until mid-January for students to 
be back into the swing of things.  Good luck with that. 

As we head into the second half of the second quarter, 
please keep me apprised of successes and struggles that 
students may be having that I may not always see.  I do have a 
tough and demanding persona, but as a parent I am (or can at 
least make the attempt) to have a heart and a conscience. 
 

♠ 
 

READING  
READING LOG/ 
PROJECT #5 
[repeat] 

The “logs” for the second 
quarter will be projects for those who 
have not been successful with the 
reading logs.  Those who have 
successfully submitted reading 
logs may, if they so desire, continue to read, summarize and 
submit a log of their reading.  The rest, however, do not have 
that choice. 

Reading Project #5 can be either a book review or an 
advertising campaign for a current novel the students have 
read or are reading.  In this edition I will review the review and 
the advertising campaign. 

Let’s get one thing clear right off the bat: a book review is 
not a book report. A book review is a real form of writing real 
writers use to write real things about real books that really 
matter to them…really. 

A book report is a made up form of writing, used only in 
school, that some teachers ask kids to write in order to prove 
that they have read a particular book. A book report most often 
involves reciting information from a text and answering 
someone else’s questions about it. A book review most often 
involves creating 
new and original 
information about a 
text and answering 
one’s own questions 
about it. 

Book reviews 
can contain just about any type of information related to the 

text, to the reader, or to the world of books and readers in 
general. Here are some typical things book reviews include:  
 

• An interesting lead. Reviewers will often start out 
their reviews with some kind of catchy phrase that 
glosses something interesting from the book. 

• A brief plot summary. Reviewers don’t retell the 
story. They just give you a quick summary of the plot, 
rarely more than a paragraph or two. 

• The reviewer’s favorite part. Assuming the book was 
enjoyable to the reviewer, it’s always fun to talk about 
one’s favorite part and what makes it special. 

• The reviewer’s interpretation of the main idea. This 
is the one most important thing the writer wants the 
reader to know. Most reviewers will address this 
directly because it is often the key to understanding 
what the book is really all about. 

• An evaluation. In most book reviews, reviewers will 
come right out and say whether they think the books is 
good or not, or what parts were better than others. 

• A recommendation. Since one of the purposes of 
writing book reviews is to get other readers to read 
certain books, book reviewers often end their reviews 
with a recommendation. 

 

The guidelines and a “how to” document has already been 
posted to the READING page of the Binder Core website.  It is 
fairly comprehensive and even has an example review.  I will 
delineate and practice the new assignment with the students 
this week, as well as provide handouts.  The review  or 
advertising campaign is due shortly after students return from 
Winter Break on Tuesday, January 7. 

The other choice is an advertising campaign for a movie 
adaptation of the novel.  Students should design an original 
advertising campaign to promote the movie for the book.  
Students need to include each of the following: a poster, a 
radio or TV commercial, a billboard advertisement, and an ad 
of the student’s choice (a bumper sticker, a button, a magazine 
or newspaper ad, etc.). 



o the poster should include the title and author of the 
book, a tag line, a dominant image, credits (actors 
portraying the main characters), and your name 

o the radio/TV commercial should last for thirty to forty-
five seconds when presented 
§ include the title and author of the book 
§ include a teaser to lure people into watching the 

movie	   
o The billboard advertisement should include the title 

and author of the book as well as a tag line and a 
symbol/image to represent the movie 

o The ad of the student’s choice must not be a repeated 
ad type (poster, commercial, or billboard) and must 
incorporate images, words, and 
elements essential to a successful 
advertising campaign 
§ All artwork, phrasings, etc. must 

be the work of the student and 
not already produced/used for 
the novel 

 

SHORT STORIES  
 "The Possibility of Evil" is a 1965 short 
story by Shirley Jackson. Published on December 18, 1965 in 
the Saturday Evening Post, a few months after her death, it 
won the 1966 Edgar Allan Poe Award for best mystery short 
story.  While not as well-known or read as her later classic, 
"The Lottery", it has become more appreciated as Jackson's 
talent and influence have become better appreciated outside 
the horror community since her death.  

Miss Adela Strangeworth lives on 
Pleasant Street in her ancestral home. 
She is described prominently as a 
harmless old lady in the beginning of the 
story. Through conversations with the 
people in her town, it is evident that Miss 
Strangeworth often believes that she 
owns the town, and has great interest in 
the townspeople. She also takes great pride in the orderliness 
of her house, as well as her family roses. 

Miss Strangeworth, however, is not such a quiet figure 
in her town; she often writes anonymous letters to her 
neighbors, which are rarely based on fact and more on what 
gossip she has heard during her walks down the streets. When 
she is mailing some of them, one is dropped on the ground and 
one of her neighbors (whom she had once made a subject of 
her uncouth letters) notices, and, feeling kind, delivers it to the 
intended recipient. 

The next morning, Miss Strangeworth receives a 
similarly written letter, informing her that her roses, a source of 
her familial pride, have been destroyed. The story examines 
many themes, such as a person being two-faced, as well as 
how a single person can make a mark on a community. 
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WRITING   
VOCABULARY #8 

Vocabulary #8 is our last list of the quarter and semester.  
Students will have time to work on the assignment on Monday 
and Tuesday (1/6-7), and the assignment is due at the 
beginning of class on Friday (1/10).  The vocabulary #8 quiz is 
being rolled into the vocabulary final and is next Wednesday 
and Thursday (1/15-16).   

The regular vocabulary students will get a list with ten 
words from each of the vocabulary lists we have studied this 
year.  I culled the easiest and the most difficult words from the 
previous lists; thus, eliminating ten words from each list.  There 
will be eighty words total for them to study (eight lists x ten 
words per list = eighty...unless my math 
is off).  The review list will also be posted 
to my website. 

On Wednesday (1/15), regular 
vocabulary students will complete half of 
the required fill-in-the-blanks (a review of 
lists #1-4).  On Thursday (1/16), regular 
vocabulary students will complete the other half (a review of 
lists #5-8).  6th graders need to complete fifty blanks total--25 
blanks each day.  7th graders need to complete sixty blanks--
30 blanks each day.  Regular vocabulary students can 
complete any of the blanks. 

W3 students will complete stem, or whole word for those 
past list #20, definitions on Wednesday (1/15).  Students on list 
#8 and #18 will have the normal 100 stems to 
identify.  Students on list #23 will have 100 whole words or 
stems to identify.  On Thursday (1/16), W3 students will take 
the "other" portions of their test.  The other portions may 
include mystery questions, antonyms, synonyms, cartoon 
labeling, etc.  The variety and complexity will depend on which 
list the student is on. 

As far as assignments 
go, I continue to provide the 
same general hints and 
feedback to students for their 
vocabulary work.  I think I will 
create a recording and simply 
play the appropriate track as 
needed.  Along those lines [pressing play for track #7], regular 
vocabulary students need to use better context in their 
sentences…that does not use all or part of the definition.  
Students should reread each sentence after completing it and 
check the “context” against the word’s definition.  The biggest 
clue for context is that if a student covers up the vocabulary 
word used and reads the sentence, there should be enough 
clues to help determine what word is missing.  If you cover up 
the vocabulary word and there are insufficient or no clues, then 
there is not enough context.  Please add more.  

W3 students on lists #1-20 [pressing play for track #42] 
need to slow down when decoding the bold word in the 
sentences assignment.  Have all stems been identified?  Are 



there stems that have lost or corrupted letters (the stems “ex” 
and “ef” often lose the second letter and appear as only “e” at 
the beginning of words {ie: eliminate}, or “loqu” often has the 
“q” corrupted and morph into a “g” {ie: dialogue})? 

After listing and defining all 
stems, students need to create a 
working definition.  The working 
definition is in the student’s 
words using the student’s 
deductive reasoning.  Too many 
students look up a definition and 
use the ideas and words of others.  After creating a working 
definition, students should reread the example sentence and 
replace the bold word with their definition.  If it “fits and makes 
sense” then proceed to the next sentence.  If it does not, then 
look it up, write down a definition that fits and makes sense, 
indicate somehow that you are using a dictionary definition 
(simply putting “d=” is a good way), and then proceed. 

 

THIS I BELIEVE  

Students are invited to contribute to this project by writing 
and submitting their own 
statement of personal 
belief. I understand how 
challenging this is—it 
requires such intimacy that 
no one else can do it for 
them. To guide you through 
this process, I offer these suggestions: 

Tell a story: Be specific. Take your belief out of the ether 
and ground it in the events of your life. Consider moments 
when belief was formed or tested or changed. Think of your 
own experience, work, and family, and tell of the things you 
know that no one else does. Your story need not be heart-
warming or gut-wrenching—it can even be funny—but it should 
be real. Make sure your story ties to the essence of your daily 
life philosophy and the shaping of your beliefs. 

Be brief: Your statement should be between 350 and 
500 words. That’s about three minutes when read aloud at your 
natural pace. 

Name your belief: If 
you can’t name it in a 
sentence or two, your essay 
might not be about belief. 
Also, rather than writing a 
list, consider focusing on 
one core belief, because 
three minutes is a very short time.  

Be positive: Please avoid preaching or editorializing. Tell 
us what you do believe, not what you don’t believe. Avoid 
speaking in the editorial “we.” Make your essay about you; 
speak in the first person. 

Be personal: Write in words and phrases that are 
comfortable for you to speak. We recommend you read your 
essay aloud to yourself several times, and each time edit it and 

simplify it until you find the words, tone, and story that truly 
echo your belief and the way you speak. 

Students will work on choosing a topic and creating an 
introduction during the week.  We will be listening to several 
examples in class to help guide and direct the students.  
Please ask them about their topic.  

This is a much shorter, sweeter, and simpler written piece 
than the detective story.  It is, however, no less of a demand on 
the students.  I am asking them to talk about something they 
believe it—a topic most adults would consider cringe-worthy.  It 
is essential, however, to examine what it is that we do believe 
and why.  I am excited to see what 
they write. 
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HISTORY 
CURRENT EVENT #8 

Current event #8, the last of the quarter, commences 
Monday (1/6) through Friday (1/10).  Missing or make-up  
presentations for current event #8 occur Monday (1/13).  The  
individual current event quiz is Friday(1/17) and it will contain 
questions about our short stories.  

 

AMERICAN REVOLUTION 

We continue our journey into the American Revolution.  
This week we will be reading "The Declaration of 
Independence" (chapter 6: pages 78-85).  As we progress 
through the chapter, and subsequent chapters, students will be 
creating a mobile with significant people, ideas, events, etc. 
pertaining to the American Revolution.  

Originally, I had intended for the American Revolution 
project to be a research paper, but upon further reflection, I 
have augmented it to be a hybrid of note taking and artistry.  I 
will be updating, revising, and reposting the assignment 
guidelines in the Google calendar and with the students.  
Please keep in mind, however, that this is an ongoing project.  
Students need to keep pace with the reading and project or risk 
falling behind and staying up way too late the night before the 
project is due—which is Thursday, January 23. 
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